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Abstract:

This study examines the integration of local resources into educational curricula as a strategic
approach to fostering sustainable tourism development in Nepal. Utilizing a qualitative research
design rooted in hermeneutic phenomenology, the research captures the lived experiences and
perspectives of individuals actively engaged in tourism-related occupations in the culturally and
naturally endowed Lumbini region. By analyzing how natural, cultural, and human resources can be
effectively contextualized within education, the study establishes a theoretical linkage among
education, resource mobilization, and tourism development. Data were gathered through field
observations, participatory rural appraisal (PRA), and semi-structured interviews with a diverse
cohort, including rickshaw pullers, shopkeepers, tour guides, educators, students, and local officials.
The findings underscore a critical disconnect between existing educational practices and the
communicative, practical, and contextual needs of the tourism industry. The study advocates for a
localized, resource-based curriculum that prioritizes practical language skills, intercultural
competencies, and place-based knowledge. Such an educational model is proposed as a catalyst for
empowering local human capital, reinforcing community-based tourism infrastructure, and
advancing sustainable socio-economic development across Nepal.

Keywords: Local resources, sustainable tourism, resource-based curriculum, experiential education,
contextual learning, community empowerment.

INTRODUCTION

The evolving discourse on sustainable development has underscored the significance of local resources both
natural and human as pivotal assets for national progress, particularly in the realms of education and
tourism. The conceptual foundation of a “resource” is not rooted solely in its materiality, but in its
recognition and valorization by human societies. As Hope (2002) articulates, a resource is inherently
anthropogenic; it becomes meaningful only through human interaction, perception, and utility (p. 2). In this
context, natural resources transcend their ecological presence and attain significance through processes of
human attribution, appropriation, and mobilization. When embedded into educational structures, these
resources can serve as catalysts for community engagement, knowledge production, and sustainable
economic development, particularly through the promotion of tourism,

The World Trade Report (2010) defines natural resources as "stocks of materials that exist in the natural
environment and are both scarce and economically useful in production or consumption, either in their raw
state or after minimal processing” (p. 46). This operational definition underscores two fundamental
attributes: scarcity and utility dimensions that directly affect their socio-economic relevance and policy
prioritization. Expanding this view, Worthington (1964) posits that resources encompass "everything that is
derivable for the use or benefit of man from any part of the universe™ (p. 2), suggesting a more inclusive and
expansive framework that includes natural, human, and cultural components. Hussen (2000) further
reinforces this utilitarian perspective by describing resources as “anything that is directly or indirectly
capable of satisfying human wants” (p. 3), thereby bridging ecological potential with human demand and
socio-cultural relevance.

IJIRMPS2404232647 Website: www.ijirmps.org Email: editor@ijirmps.org 1



https://www.ijirmps.org/

Volume 12 Issue 4 @ Jul - Aug 2024 IJIRMPS | ISSN: 2349-7300

However, the paradox of resource abundance commonly referred to as the “resource curse” raises critical
questions about the relationship between natural wealth and social advancement. The World Trade Report
(2014) notes a negative correlation between resource dependency and key human development indicators,
particularly in education and health sectors. Countries heavily reliant on natural resource exports often
display lower educational attainment, reduced life expectancy, and persistent income inequality, as
measured by the Human Development Index (HDI) (p. 156). This disconnect between resource availability
and human development outcomes necessitates a rethinking of how resources are conceptualized and
operationalized within educational frameworks especially in countries like Nepal, where both tourism
potential and resource richness coexist.

Despite these challenges, natural and cultural resources remain indispensable for national development
when harnessed strategically and sustainably. The Organization for Economic Co-operation and
Development (OECD, 2011) asserts that renewable and non-renewable resources, alongside ecosystem
services, constitute integral components of a nation's real wealth, forming the basis for generating fiscal
revenue, promoting livelihood opportunities, and addressing multidimensional poverty. Crucially, these
resources also serve as platforms for place-based education, local knowledge transmission, and community-
based economic innovation—factors central to both curriculum development and tourism growth.

From a civilizational perspective, the significance of natural and internal resources has long been
acknowledged. Ancient Indian philosophical texts, such as the Srimad Bhagavad Gita and the Upanishads,
provide a dualistic conception of wealth, classifying it into external (e.g., land, water, air, fire, space) and
internal (e.g., intellect, determination, skill) forms (Srimad Bhagavad Gita, 1980, 7.4-5). This duality
reflects a holistic understanding of development that integrates environmental, cognitive, and spiritual
dimensions. Such perspectives align well with contemporary theories of sustainable development that
advocate for integrating environmental stewardship, human capability enhancement, and cultural
preservation within development planning.

In educational theory, this integration aligns with contextual learning and experiential pedagogy, wherein
local resources are utilized not merely as teaching content but as epistemological anchors that foster
relevance, engagement, and empowerment. Within this framework, the curriculum is not confined to
textbooks or classroom instruction, but expanded to include community knowledge, indigenous practices,
and ecologically embedded experiences that connect learners to their sociocultural and environmental
realities. In tourism, this educational approach has the potential to prepare learners not only as future
professionals in the hospitality sector but also as custodians of local heritage and agents of sustainable
development.

Worthington (1964) provides a typology of natural resources by categorizing them into physical (e.g., solar
energy, minerals, and precipitation) and biological (e.g., flora, fauna, human populations) domains (p. 2).
This classification foregrounds the role of human beings not just as consumers of resources but as active
agents in their recognition, utilization, and preservation. Similarly, Hope (2002) argues that the goal of
environmental management is to achieve a harmonious balance between human actions and ecological
systems, a balance that is deeply influenced by attitudes, behaviors, and regulatory mechanisms (p. 6). In
educational settings, fostering such harmony requires a curriculum that nurtures ecological literacy, civic
responsibility, and cultural sensitivity qualities that are particularly vital in the tourism industry.

Population dynamics, including demographic composition, social structures, and patterns of economic
participation, are central to the sustainable management of natural and cultural assets. As agents of resource
utilization and governance, people’s cultural values, institutional frameworks, and collective behaviors
significantly influence how resources are perceived, valued, and managed. In this regard, human agency
plays a dual role both enabling and constraining sustainability outcomes. A curriculum that integrates these
dynamics, particularly at the secondary level, can equip learners with the skills and knowledge necessary to
engage with tourism not merely as an economic activity but as a cultural, environmental, and developmental
process.
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In the specific context of Nepal, a country rich in ecological diversity and cultural heritage, the integration
of local resources into the formal curriculum offers an innovative strategy for sustainable tourism
development. Regions such as Lumbini, Annapurna, and Everest possess not only scenic and spiritual
significance but also pedagogical value. Embedding these localized resources into educational frameworks
can deepen learners' understanding of their own communities, strengthen cultural identity, and foster
entrepreneurship aligned with tourism. Moreover, such an approach can bridge the gap between academic
learning and labor market demands, particularly by promoting contextualized knowledge, language skills,
and intercultural competence essential components of the tourism profession.

To summarize, natural and human resources should not be perceived as static entities awaiting extraction or
use. Rather, they are dynamic, socially constructed, and deeply embedded within cultural, institutional, and
ecological frameworks. Their integration into educational curricula, particularly for the promotion of
sustainable tourism, requires a paradigm shift from content transmission to contextualized learning. By
doing so, education can serve as a transformative tool for harnessing local resources, empowering
communities, and advancing national development in ways that are economically viable, socially inclusive,
and environmentally responsible.

STATEMENT OF THE PROBLEM

Nepal is globally acknowledged for its extraordinary natural endowment, ecological diversity, and cultural
richness. Often described as “nature’s amphitheater,” the nation’s unique geographical layout ranging from
the majestic peaks of the Himalayas to the subtropical lowlands of the Terai embodies a rich mosaic of
landscapes, biodiversity, and heritage assets. These features have positioned Nepal as a coveted destination
for international tourists, spiritual pilgrims, nature enthusiasts, and researchers alike. The allure of trekking
routes such as the Annapurna Circuit, the cultural magnetism of the Kathmandu Valley, and the spiritual
sanctity of Lumbini reflect Nepal’s multifaceted potential for tourism development rooted in natural and
cultural resources.

Tourism has emerged as one of Nepal's most vital economic sectors, contributing significantly to gross
domestic product (GDP), generating foreign exchange earnings, and creating employment opportunities
across various regions. However, the realization of Nepal’s tourism potential transcends its natural
aesthetics. The sustainability and competitiveness of the tourism industry are increasingly dependent on the
development of robust human capital, inclusive infrastructure, and strategic educational interventions. In
particular, there is a growing demand for human resources who are locally grounded, contextually aware,
and capable of engaging with international visitors through effective communication, cultural interpretation,
and place-based knowledge dissemination.

Despite its promising resource base, Nepal faces critical challenges in translating its tourism potential into
long-term socio-economic gains. One major barrier lies in the inadequate mobilization of local resources
natural, cultural, and human—through formal educational mechanisms. Existing curricula, especially at the
secondary level, often remain abstract, disconnected from local realities, and ill-suited to equip students
with the skills necessary for participation in regionally rooted tourism economies. The absence of localized
educational content on tourism, coupled with limited instruction in functional English and intercultural
communication, restricts the ability of students and community members to meaningfully engage with
tourists or contribute to sustainable tourism ventures.

Furthermore, the gap between educational planning and tourism development remains wide. Educational
institutions seldom engage with tourism stakeholders, and there is a lack of collaborative curriculum
development processes that incorporate indigenous knowledge, regional heritage, and local entrepreneurial
capacities. As a result, the tourism sector suffers from a shortage of trained professionals who can interpret
local history, facilitate sustainable practices, and represent their communities in culturally sensitive ways.

The Lumbini region revered globally as the birthplace of Gautama Buddha and inscribed as a UNESCO
World Heritage Site exemplifies the untapped synergy between education and tourism. Despite its spiritual
and cultural gravity, educational institutions in the region rarely integrate local heritage, pilgrimage
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narratives, or tourism-related competencies into their instructional design. This disconnect limits the
capacity of local youth to participate in or benefit from tourism economies, ultimately impeding
community-based development and inclusive growth.

In light of these critical gaps, this study underscores the imperative of designing and implementing a
contextual, resource-based curriculum tailored to the specific needs and potentials of Nepal’s diverse
regions. Such a curriculum should integrate local environmental, cultural, and historical knowledge with
communicative and entrepreneurial skills to equip learners with the tools necessary to participate in
sustainable tourism. By embedding locally relevant content and practical competencies into formal
education, it is possible to promote not only tourism development but also community empowerment,
cultural preservation, and sustainable livelihoods.

This research, therefore, seeks to critically examine the interrelationship between education, local resources,
and tourism development in Nepal, with a particular focus on how educational practices can be transformed
to better serve regional tourism aspirations. It aims to explore the mechanisms through which curriculum
design can facilitate resource mobilization, develop tourism-oriented human capital, and foster inclusive,
regionally grounded development strategies.

OBJECTIVES OF THE STUDY

This study is guided by the following specific objectives:

1. To identify and explore local resources related to tourism that hold educational and economic value.

2. Toexamine the interrelationship between local resources, education, and curriculum development in the
context of tourism.

3. To assess the necessity of incorporating localized, resource-based content into school curricula to
support the mobilization of tourism-related resources.

4. To propose a pedagogical strategies for integrating local tourism potential into curriculum design for
sustainable development.

RESEARCH QUESTIONS

The study aims to address the following research questions:

1. What are the key locally available natural, cultural, and human resources with relevance to tourism in
Nepal?

2. What is the perceived connection between education, local resources, and sustainable tourism
development?

3. To what extent do current educational curricula incorporate local resource-based content related to
tourism, particularly in regions like Lumbini?

4. What strategies and curricular innovations can be employed to integrate local resources into formal
education for the promotion of sustainable tourism?

RESEARCH METHODOLOGY

To comprehensively address the research questions and achieve the stated objectives, this study adopts a
qualitative research approach, grounded in the philosophical and methodological principles of hermeneutic
phenomenology. This approach is particularly well-suited for exploring the lived experiences, contextual
knowledge, and interpretive meanings that individuals ascribe to their engagement with local resources and
tourism. As Langdridge (2007) affirms, hermeneutic phenomenology prioritizes the investigation of
meaning as constructed through lived experience and seeks to reveal the essence of phenomena as perceived
and interpreted by individuals (p. 4).

The use of hermeneutic phenomenology within this research is underpinned by the interpretive paradigm,
which recognizes that knowledge is socially constructed and that understanding human behavior requires
interpreting the meanings individuals assign to their experiences (Higgs, 2001, pp. 48-49). Within this
paradigm, reality is not fixed or objective but is shaped through interaction, language, culture, and context.
Consequently, this methodology allows the researcher to delve deeply into how local people perceive and
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engage with tourism-related resources and how such engagements inform their views on education and
curriculum development.

The central aim of applying this methodology is to uncover the hidden layers of meaning embedded in the

practical knowledge, socio-cultural experiences, and everyday practices of community members living in

tourism-rich environments. By interpreting these lived experiences, the study seeks to offer insights into the
interconnection between local resource mobilization, education, and tourism promotion.

In alignment with the qualitative and interpretive nature of the study, multiple data collection methods were

employed to triangulate findings and ensure depth and reliability of data. These included:

o Field Observation: Conducted to understand the real-world context in which tourism-related activities
take place. Observations focused on daily interactions, tourism services, communication patterns with
visitors, and the use of local knowledge and natural/cultural resources.

o Participatory Rural Appraisal (PRA): Applied to facilitate interactive and inclusive engagement with
community members. This method enabled participants to map their local tourism assets, reflect on
challenges, and co-create knowledge regarding the educational relevance of their local experiences.

e Semi-Structured Interviews: Informed by Robinson’s (1991) flexible interview design, these
interviews allowed for in-depth exploration of participant perspectives while maintaining consistency
across themes. Open-ended questions encouraged elaboration, enabling the researcher to interpret
nuanced meanings and uncover localized insights into tourism, language use, cultural knowledge, and
educational needs.

The research site selected for this study is Mahilwar, a culturally significant area within Lumbini Sanskritik

Municipality, Rupandehi District. As the internationally recognized birthplace of Lord Buddha and a

UNESCO World Heritage Site, Lumbini is not only a spiritual center but also one of Nepal’s most

promising locations for sustainable tourism development. Mahilwar offers a fertile ground for examining the

intersection of community, heritage, education, and tourism due to its diverse socio-cultural dynamics and

its active role in the local tourism economy.

A purposive sampling strategy was used to select a diverse group of participants who are actively involved

in tourism-related activities or possess contextual knowledge of local resources and education. The sample

includes individuals from different socio-economic backgrounds and occupations to capture a broad

spectrum of lived experiences. The participant composition is as follows:

e  Five rickshaw pullers who interact daily with domestic and international visitors and provide informal
cultural interpretation and transport services.

o Five shopkeepers operating near tourist sites, who contribute to the local economy and engage in
commerce with visitors.

« Four hotelkeepers who manage accommodations and hospitality services, offering perspectives on
tourist expectations and workforce readiness.

e Four tourist guides who play a critical role in interpreting local culture, history, and religious
significance to diverse visitors.

e Three school teachers and six secondary-level students who reflect on the existing curriculum, language
instruction, and their connection (or lack thereof) to local tourism dynamics.

e Two local representatives from the municipal ward office for collecting administrative and policy-
related insights into tourism development and community engagement.

These participants were selected not only for their direct or indirect involvement in tourism but also for their
potential to reflect on the educational systems that prepare (or fail to prepare) individuals for roles in the
tourism economy. Their voices offer invaluable insight into how localized curriculum development could
better serve the dual goals of education and sustainable tourism.

All interviews and field interactions were audio recorded with participant consent, and detailed field notes
and photographs were maintained to complement the textual data. Data collection adhered to ethical
standards of qualitative research, ensuring informed consent, participant anonymity, and contextual
sensitivity.
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Hence, the methodological framework adopted in this study enables a deep, contextualized understanding of
the relationship between education, local resource utilization, and tourism development. The hermeneutic
phenomenological lens allows for interpreting the complex realities of individuals in tourism-dependent
communities, thereby offering meaningful directions for educational innovation and localized curriculum
reform aimed at sustainable development.

REVIEW OF RELATED LITERATURE

Natural Resource Potentialities in Nepal

Nepal, despite its small size, boasts one of the most diverse ecosystems and topographies in the world due to
its varied geographical, geomorphological, and climatic conditions. Thapa (2006) highlights that "Nepal
occupies the most diverse ecosystem in the world,” suggesting that each region from the southern Terai
plains to the northern Himalayan range has its unique productivity and potentiality. Pandey et al. (1995)
similarly assert that Nepal's distinct physiographic and ecological characteristics provide a foundation for
rich biodiversity and resource potential.

The country's terrain encompasses the world's deepest gorge, the Kali Gandaki, and the highest point on
Earth, Mt. Everest (8,848 meters above sea level). Tuladhar (1999) identifies Nepal as a treasure trove of
natural and anthropological wealth, encompassing alpine deserts, sub-equatorial rainforests, fertile river
basins, and more. The country's ecological zones are home to an array of medicinal herbs, agricultural land,
forest resources, and wildlife diversity. According to Tuladhar (1999), Nepal possesses the highest floral
habitat on Earth, making it one of the most valuable repositories of medicinal plants and herbs. Its second-
ranking position globally in terms of water resources further strengthens its development potential in sectors
like hydroelectricity and agriculture.

CULTURAL AND ETHNIC RESOURCES

Nepal is not only rich in natural assets but also in cultural and human resources. Tuladhar (1999) notes that
the country is home to seven World Heritage Sites: two natural, and one religious. Its cultural landscape is
dynamic, shaped by centuries-old traditions, religious beliefs, and practices rooted in Hinduism and
Buddhism. From temple architecture to traditional handicrafts, every element reflects a deep cultural legacy.
Koirala et al. (2011) report the presence of 59 indigenous ethnic groups, each possessing culture-specific
knowledge, skills, and technologies that can be effectively mobilized in tourism. These communities possess
unique crafts, oral traditions, rituals, and performance arts, which, if integrated into tourism and education,
could enhance cultural preservation while generating economic benefits.

TOURISM AND RESOURCE MOBILIZATION IN NEPAL

Tourism in Nepal is regarded as the largest service industry and one of the principal sources of foreign
exchange and employment. With eight of the world’s ten highest peaks, including Mount Everest, Nepal is a
premier destination for trekkers, climbers, and adventure seekers. Its unique blend of natural grandeur and
cultural heritage complemented by a pleasant climate continues to attract international and domestic tourists
alike.

The Nepal Tourism Policy (2009) recognizes tourism as a strategic vehicle for socio-economic
transformation. It emphasizes the expansion and quality improvement of tourism services, aiming to
generate employment, increase income, and promote sustainable community development. The vision laid
out in "Tourism Vision 2020™" aimed to bring in two million tourists and create one million tourism-related
jobs (Nepal Tourism Statistics, 2016, p. 7).

Nepal’s altitudinal variation from 60 meters above sea level to 8,848 meters enables a diverse climate
ranging from subtropical to arctic within a short horizontal span. This unique feature contributes to the
country’s exceptional biodiversity. Though Nepal comprises just 0.1% of the global landmass, it harbors 2%
of all flowering plants, 8% of the world’s bird species, and more than 500 species of butterflies, 600
indigenous plants, and 319 types of orchids (Nepal Tourism Statistics, 2016, p. 6). These remarkable
attributes amplify Nepal's potential as a destination for eco-tourism, adventure tourism, and cultural tourism.
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MAJOR TOURISM ACTIVITIES IN NEPAL

Nepal’s tourism sector is supported by an array of natural and human-made attractions. Trekking remains
one of the most sought-after activities, with routes like the Everest Base Camp, Annapurna Circuit, and
Langtang Valley offering unique experiences. Mountaineering is another key draw, given Nepal’s
mountainous terrain. Similarly, white-water rafting on rivers such as the Trishuli, Seti, and Bhotekoshi
provides adventure tourism opportunities.

Cultural tourism thrives in the Kathmandu Valley, a UNESCO World Heritage Site, where cities like
Kathmandu, Bhaktapur, and Patan showcase ancient temples, palaces, and religious shrines. Home stays,
particularly in rural and indigenous communities, allow tourists to immerse themselves in local lifestyles.
This also strengthens community-based tourism, which is vital for sustainable development.

Other popular activities include paragliding in Pokhara, jungle safaris in Chitwan and Bardia National
Parks, and extreme sports like rock climbing, bungee jumping, and ultra-light flights. The hospitality
industry, including hotels, guides, and transport services, supports these experiences and is vital to the
growth of tourism infrastructure.

ROLE OF EDUCATION AND CURRICULUM IN SUSTAINABLE TOURISM

There is growing recognition that the development of tourism should be aligned with education and local
capacity-building. The mismatch between tourism demands and the skills of local people highlights the need
for a localized, resource-based curriculum that equips communities with the necessary knowledge and
competencies. Contextual education focused on practical language use, cultural understanding, and
sustainable resource mobilization can empower local manpower and promote inclusive tourism
development.

Integrating tourism-related knowledge into school curricula could promote early awareness, skill
development, and entrepreneurship among youth. This approach not only preserves local culture and nature
but also prepares future generations to participate meaningfully in tourism-related ventures. A curriculum
that harnesses local resources natural, cultural, and human—can serve as a transformative tool for
community empowerment and national progress.

MAJOR TOURIST POTENTIALITIES OF NEPAL

Nepal has long been recognized as a premier destination for tourists, celebrated for its remarkable diversity,
breathtaking natural beauty, panoramic landscapes, and the world-renowned warmth and hospitality of its
people. From the snow-capped peaks of the Himalayas to lush forests and vibrant cultural heritage, every
corner of the country offers unique attractions and opportunities for tourism development. The country's
diverse geography and rich cultural mosaic provide a wide range of tourist resources and potentialities that
cater to various interests and preferences.

Among the major tourism resources in Nepal, trekking holds a prominent position. Popular trekking routes
such as the Annapurna Circuit, Everest Base Camp, and Langtang Valley draw thousands of adventure
seekers annually. In addition to trekking, mountaineering is another major attraction, with Nepal boasting
eight of the world’s ten highest peaks, including Mount Everest, the highest point on Earth. White-water
rafting on fast-flowing Himalayan rivers also provides thrilling experiences for adventure enthusiasts.
Tourists seeking more immersive experiences often engage in home stays, which allow them to live with
local families and experience traditional Nepali culture firsthand. The hospitality sector, including hotel
keeping and tour guiding, plays a crucial role in enhancing the overall tourist experience. Site seeing in
historic cities such as Kathmandu, Patan, and Bhaktapur, rich with temples, stupas, and ancient palaces,
continues to attract cultural tourists from around the world.

For those interested in extreme sports and adventure, Nepal offers a variety of options such as paragliding
over Pokhara’s scenic landscape, jungle safaris in Chitwan and Bardia National Parks, rock climbing,
bungee jumping over dramatic gorges, and even hunting in designated areas under regulated conditions.
Other adventurous activities include ultra-light aircraft flights offering aerial views of the Himalayas,
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angling and fishing in pristine rivers and lakes, and mountain flights for those who prefer to admire the
Himalayan range from the sky.

Furthermore, mountain biking across rugged terrains and countryside trails is gaining popularity among both
domestic and international tourists. All these diverse activities are supported by a growing community of
trained tour guides and hospitality professionals, making Nepal not only a place of natural wonder but also a
hub of well-organized tourism services.

Nepal's immense variety of natural and cultural assets, along with a hospitable environment and adventurous
spirit, position it as a land of extraordinary tourism potential. With proper promotion, sustainable
management, and inclusive development, the tourism sector in Nepal can continue to thrive and contribute
significantly to the nation's economy and global presence.

EDUCATIONAL PARADIGM FOR NATURAL RESOURCE MOBILIZATION

The educational approach to natural resource mobilization underscores the critical role of education in
shaping people’s attitudes, knowledge, and practices regarding sustainable resource use. According to
Castellanet and Jordan (2004), the mismanagement and unsustainable exploitation of natural resources often
stem from a lack of awareness, limited knowledge, and insufficient technical skills among the local
population (p. 5). This perspective frames education not merely as a formal process, but as an essential
mechanism for fostering environmental consciousness and competence.

Purpose-driven education and targeted training are thus fundamental for empowering communities to
manage their resources responsibly. Castellanet and Jordan further argue that equipping individuals with
context-specific knowledge and skills, along with raising awareness about the environmental impacts of
their actions, can significantly enhance the efficiency and sustainability of resource mobilization (p. 4).

This implies the necessity for educational interventions that incorporate environmental ethics, place-based
knowledge, and adaptive skills training. When communities recognize that some natural resources are finite
and ecologically sensitive, they are more likely to accept and support regulations or policies that govern
sustainable usage. Such realizations also foster a participatory mindset, encouraging locals to take
ownership of conservation and responsible tourism development.

In the context of Nepal, especially in regions like Lumbini and surrounding rural areas with high tourism
potential, these educational frameworks can facilitate sustainable engagement with tourism-promoting
resources. A curriculum that reflects this ecological understanding can become a transformative tool for
both environmental stewardship and local economic empowerment.

COMMUNICATIVE FRAMEWORK IN RESOURCE MOBILIZATION

Communication plays a pivotal role in facilitating resource mobilization, particularly in rural and tourism-
oriented communities. Roling (1994) proposes the adoption of "knowledge systems approaches,” a model
developed by communication researchers to establish “human platforms™ that support effective natural
resource management in rural environments (pp. 21-25). This approach hinges on fostering communicative
interaction among stakeholders, emphasizing collaborative learning and consensus-building.

Webler (1995), drawing from Habermas’ (1984) theory of communicative action, emphasizes that
meaningful societal change can emerge through rational dialogue among actors who are committed to
reaching mutual, non-coerced understanding (p. 35). This theory, often associated with cognitive
constructivism, highlights the importance of reasoned debate, exchange of knowledge, and collective
decision-making.

In tourism resource mobilization, this communicative model underscores the importance of involving local
voices those of residents, guides, entrepreneurs, and cultural custodians—in the planning and
implementation of tourism policies. Open dialogue, facilitated by effective communication skills
(particularly in English, given the global nature of tourism), ensures that tourism development is inclusive,
responsive, and culturally grounded.
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From a practical standpoint, this implies that tourism-oriented educational curricula must embed
communicative competence, especially in languages such as English, alongside culturally sensitive
knowledge-sharing mechanisms. By strengthening such communicative capacities, local communities are
better positioned to promote, interpret, and sustain their cultural and natural heritage for tourism purposes.

THE THEORY OF LOCAL NEEDS AND INDIGENOUS CAPACITY

The theory of local needs focuses on the inherent capacity of local communities to manage and utilize their
resources effectively. It is grounded in the belief that individuals living within a resource-rich environment
possess intimate knowledge and practical skills necessary for sustainable use. Getz et al. (1999) affirm that
community-based resource management strategies should be built upon the collective capabilities of local
residents, who are most familiar with the resources in question and are most affected by their use or
degradation (pp. 378-379).

Weddell (2002) further reinforces this view by documenting successful conservation and development
initiatives led by indigenous groups across diverse geographic contexts. These initiatives often reflect not
only a strong desire for local autonomy but also a deep understanding of local ecosystems and a
commitment to long-term sustainability (p. 32). Such indigenous knowledge systems, often developed over
generations, are vital assets in formulating tourism development strategies that are ecologically viable and
culturally respectful.

In the Nepalese context, particularly in culturally rich and environmentally sensitive zones like the Terai and
Himalayan regions, local communities hold extensive experiential knowledge of biodiversity, seasonal
variations, and cultural values. Recognizing and integrating this indigenous intelligence into curriculum
design ensures that educational efforts are not externally imposed but rather co-created with local insights.
Ojha et al. (2008) emphasize the importance of analyzing these diverse knowledge systems to generate
strategies that lead to equitable and effective outcomes. Their study on natural resource management in
Nepal highlights the value of integrating community-based innovations into policy frameworks through
deliberative platforms that encourage participation and mutual learning (pp. 3-4).

This approach not only democratizes decision-making but also enhances the legitimacy and adaptability of
tourism initiatives. Hence, curriculum development that reflects local needs, values, and competencies is
crucial in aligning educational outcomes with sustainable tourism goals.

ENHANCING INDIGENOUS KNOWLEDGE THROUGH EDUCATION AND INNOVATION

The synthesis of indigenous knowledge and modern training is key to fostering technological innovation and
sustainable resource utilization. Jazairy et al. (1992) suggest that indigenous intelligence, when supported by
informed training and external facilitation, can give rise to adaptive technologies that are context-sensitive
and locally manageable (p. 37). This assertion holds particular relevance for tourism development, where
technological solutions ranging from eco-lodging infrastructure to digital promotion must align with local
capabilities and ecological constraints.

In tourism-rich areas, local communities often serve as both custodians and interpreters of natural and
cultural heritage. Empowering them through curriculum-based education enables the development of tools
and strategies that are both sustainable and economically beneficial. Moreover, by acknowledging local
expertise in resource utilization, educational systems can move beyond the top-down transfer of knowledge
to foster co-learning and innovation.

In this sense, educational curricula must not only inform but also engage learners in critical reflection,
experiential learning, and community-based problem solving. Such an approach nurtures human capital that
is attuned to both the economic potential of tourism and the ethical imperatives of conservation.
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IMPLICATIONS FOR RESOURCE-BASED CURRICULUM IN TOURISM EDUCATION

The theoretical perspectives discussed above converge on the central argument that education particularly
one rooted in local knowledge, effective communication, and participatory practices is essential for
mobilizing natural and cultural resources sustainably. A resource-based curriculum, tailored to the specific
ecological, cultural, and linguistic context of Nepal’s diverse regions, can serve as a catalyst for tourism
development.

Such a curriculum would encompass modules on local geography, biodiversity, cultural heritage, language
proficiency (especially in English), sustainable practices, and entrepreneurship. Importantly, it would adopt
a learner-centered pedagogy that encourages fieldwork, local interviews, and participatory planning,
ensuring that students become active agents in the tourism development process.

By integrating the educational, communicative, and local needs-based frameworks, Nepal can harness the
potential of its human and natural capital for tourism in a way that is equitable, inclusive, and sustainable.

ENGLISH FOR SPECIFIC PURPOSES (ESP) AS A CRITICAL NEED FOR LOCAL MANPOWER
The development of local human resources in tourism-intensive regions necessitates the enhancement of
specific language skills, particularly proficiency in English, to facilitate effective communication with
international tourists. Local people must be equipped not only with general language ability but with
tailored communicative competencies that enable them to disseminate knowledge, share socio-cultural
information, and perform context-specific tasks within tourism settings.

English for Specific Purposes (ESP) addresses this precise need by focusing on language instruction
designed around the particular communicative demands of learners’ professional or occupational contexts.
Unlike general English language teaching (ELT), ESP emphasizes the practical application of language
functions tailored to the learners’ field of work or study, thus fostering effective performance in specific
communicative situations (Robinson, 1991).

ESP courses are uniquely characterized by their goal-oriented nature, developed through comprehensive
needs analysis that identifies the linguistic tasks learners must accomplish. Such courses are typically time-
constrained and cater to homogeneous learner groups engaged in similar professional or academic activities
(Robinson, 1991, p. 3). This pragmatic focus on specific outcomes positions ESP as an indispensable tool
for preparing local manpower to meet the operational language demands inherent in the tourism sector.
Dudley-Evans and St John (1998) further argue that ESP integrates the underlying methodologies and
discourses of specialized disciplines, centering on the relevant language skills, textual genres, and
communication patterns pertinent to the learners’ professional domains. ESP’s tailored methodology can
differ significantly from that of general English, often targeting adult learners at tertiary or professional
levels but also adaptable for secondary-level students. Typically, ESP assumes an intermediate to advanced
command of English, although adaptations for beginners are also feasible (Dudley-Evans & St John, 1998).

LOCAL NEEDS AS THE FOUNDATION OF CURRICULUM DEVELOPMENT

The development of curricula responsive to local contexts begins with a thorough investigation of
community needs. Taba (1962) underscores this by asserting that local needs assessment is the foundational
step in effective curriculum design. These needs encompass the unique socio-cultural, economic, and
environmental attributes of the locality, as well as the potentialities embedded in available natural and
human resources.

In tourism contexts, local needs analysis highlights critical service elements such as transportation,
accommodation, guiding services, and language facilitation that are essential for managing tourist flows
effectively. The mobilization of local manpower to provide these services hinges on addressing these
specific needs through targeted education and training.

The theoretical perspectives examined earlier strongly advocate for enhancing communication between
tourists and local communities as a vital mechanism for cultural exchange and knowledge transfer. English
language proficiency, especially in ESP frameworks, emerges as a key facilitator for this exchange. The
recognized deficiency in English communication skills among Nepalese tourism stakeholders presents a
significant obstacle to maximizing tourism’s socio-economic benefits.
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Hence, the design of specific training packages grounded in rigorous needs analysis and featuring clear,
context-sensitive syllabi becomes imperative. Such training ensures that local manpower attains the
communicative competence required to fulfill specialized tourism roles, thereby promoting sustainable
tourism development and enhancing visitor experiences.

The primary data was obtained through semi-structured interviews with various local stakeholders,
including rickshaw pullers, shopkeepers, hotelkeepers, tourist guides, teachers, students, and local
representatives. Thematic analysis, following the principles of Braun and Clarke (2006), was employed to
identify recurring patterns and meanings from the narratives. As a result, several themes emerged,
highlighting the richness of local resources, practices, and potential contributions to tourism development
and educational planning. The following is a detailed discussion of the first identified theme:

Theme 1: Indigenous Knowledge, Skills, and Technologies among Local Communities

The thematic analysis revealed that local people possess a wide array of traditional and indigenous

knowledge, which remains largely undocumented and underutilized. These skills are not only vital for

community survival but also hold significant potential for tourism and curriculum development, especially
within a resource-based educational framework.

Participants described a range of unique practices and technologies passed down through generations. These

included:

« Traditional Craftsmanship: Local residents are adept at making handmade puppets, ethnic paintings,
cultural caps made from local fabrics, and decorative hand fans.

e Architectural Techniques: They have specialized knowledge in constructing traditional walls and
roofing using mud, bamboo, and thatch—an eco-friendly alternative that reflects cultural aesthetics.

e Aquatic and Survival Skills: Skills such as swimming across flooded rivers, crafting bamboo boats and
fishing equipment, and performing basic first aid for snake bites were also frequently mentioned.

e Agricultural and Medicinal Practices: Residents shared insights into indigenous farming techniques,
organic dairy production, medicinal herb usage, and skin processing methods used in crafting leather
goods.

e Cultural and Culinary Expertise: Local dance forms, folk music traditions, and the making of special
sweets and food items were identified as valuable cultural assets that could enhance the tourist
experience.

“Our people know how to make things by hand puppets, fans, bamboo ladders, and boats. We also know
how to treat snake bites, cross flooded rivers, and use herbs for medicine. All this is our real wealth.”
(TA Interview 4, Paragraph 2)

These locally grounded practices exemplify a deep interconnection between community life, environment,
and traditional knowledge systems. Such skills not only support sustainable livelihoods but also offer
immersive experiences for tourists seeking authenticity and cultural richness. Furthermore, these knowledge
systems provide fertile ground for integrating context-specific content into local curriculum frameworks
especially within the scope of vocational education and English for Specific Purposes (ESP).

By formalizing these indigenous practices into educational programs, both tourism and community capacity
can be simultaneously developed. This theme illustrates the urgent need for policy and educational planners
to recognize and valorize indigenous knowledge as a pillar of sustainable tourism and localized learning.

Theme 2: Mobilization of Local Resources as a Catalyst for Community Development

Participants emphasized that the proper mobilization of existing local resources can significantly contribute
to the holistic development of their communities. They identified various underutilized potentials such as
agriculture, livestock farming (poultry, piggery, fishery), and off-season vegetable production, which, if
systematically supported, could provide both livelihood and tourist engagement opportunities.

Additionally, they discussed how welcoming tourists into their homes, involving them in cultural rituals,
and promoting homestay tourism could contribute to economic self-reliance. However, participants
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expressed frustration over the neglect and lack of support from both government bodies and local
leadership.

“We have enough potential in agriculture, poultry, fish farming, and even in cultural activities. We could
invite tourists into our homes and villages, engage them in our festivals, and make our place beautiful. Our
youths wouldn’t have to go abroad. But unfortunately, everything is ignored.”

(TA Interview 2, Paragraph 3)

This theme highlights the urgent need for strategic planning, resource mobilization, and community-based

initiatives that prioritize internal assets over external dependency for sustainable development.

Theme 3: Enhancing Tourist Engagement through Local Resource Development

The data revealed that despite the influx of international tourists to Lumbini, few venture beyond the central
sacred site. Respondents attributed this to poor infrastructural planning, lack of cleanliness, and absence of
coordinated efforts to beautify and market surrounding villages. These untapped areas, though rich in
culture and history, remain unattractive due to negligence.

“Thousands of tourists come to Lumbini, but they only visit the main temples and stupas. Our village, just
next to the site, is ignored because it’s dirty and unorganized. No one here is trying to improve it.”
(TA Interview 8, Paragraph 3)
This theme underscores the need to link tourism infrastructure with adjacent communities, not only to
disperse tourist traffic but also to foster inclusive economic participation by utilizing and beautifying local
spaces.

Theme 4: Language Barriers Hindering Effective Communication with Tourists

One of the most recurrent themes in participant responses was the difficulty in interacting with tourists due
to limited English proficiency. While some community members, including illiterate ones, had memorized
basic English phrases, their inability to understand and respond to visitors' queries resulted in
communication gaps and lost opportunities.

“I don’t know much English, but I use words like ‘hello,’ ‘sir,” ‘madam,” and ‘where go’ to invite tourists to
my rickshaw. They ask questions, but | cannot reply. It’s difficult.”
(TA Interview 7, Paragraph 2)
The findings point to the need for basic communicative English training tailored to the tourism context.
Language education designed for immediate practical use could empower locals and enrich tourist
experiences.

Theme 5: The Critical Role of Education and Training in Resource Mobilization

Respondents widely acknowledged that while many young individuals pursue training in urban centers like
Kathmandu to work abroad, local opportunities rooted in tourism and agriculture are overlooked. They
emphasized that although people may be educated, a lack of relevant training and practical exposure hinders
the utilization of local resources.

“Our youths go to Kathmandu for training and then go abroad to work for little money. Were ignoring our
own resources and beauty. That’s why we remain backward.”
(TA Interview 5, Paragraph 4)
This theme calls for the integration of vocational and context-specific training in local areas so that
communities can transform their natural and cultural assets into productive ventures without migrating for
employment.

Theme 6: Necessity of a Locally Relevant ELT Curriculum for Tourism Development
Participants strongly advocated for the development of a localized English Language Teaching (ELT)
curriculum that is aligned with the needs of tourism. They highlighted that children in local schools are only
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taught theoretical content, devoid of practical skills required for engaging in tourism-based communication.
Adults also expressed a willingness to learn English if proper training opportunities were available.

“The school near the tourist area teaches children only from books nothing practical. If they were taught
about tourism, they could help develop this area in the future. Even we older people want to learn English,
but who will teach us?”

(TA Interview 3, Paragraph 2)

This theme reinforces the demand for a contextualized ELT curriculum that includes communicative
functions related to tourism, hospitality, and cultural exchange. A curriculum designed to meet local
realities would empower both the youth and adults in bridging communication gaps and enhancing the

tourism experience.

CONCLUSION

This study, grounded in the interpretive research paradigm and guided by phenomenological methodology,
sought to explore and interpret the lived experiences, contextual realities, practiced knowledge, and
indigenous skills of local communities in proximity to a major tourist area. Drawing on Van Manen’s
(1990) phenomenological approach, the research employed qualitative methods such as resource mapping
exercises, participant observations, and semi-structured interviews. These were further supported by field
notes, photographs, and audio recordings, all of which enriched the depth and credibility of the data.

The analytical process followed a systematic six-stage thematic analysis: immersion in the data,
development of interpretive understanding, abstraction of meanings, synthesis and theme construction,
thematic illustration of the phenomenon, and the final integration and critique of emergent findings.
Throughout this process, ethical standards were rigorously upheld, particularly concerning informed
consent, which was ensured through disclosure, comprehension, competence, and voluntariness.

The study revealed that the local community is endowed with significant yet underutilized resources both
tangible and intangible. From traditional agricultural practices and local crafts to rich cultural heritage and
community solidarity, the potential for local development and tourism engagement is substantial. However,
these resources remain largely neglected due to the absence of proactive institutional support, structured
development policies, and targeted training initiatives.

A major insight from the study is the disconnection between tourism inflow and local benefit. While the
region attracts thousands of tourists annually, the surrounding villages remain excluded from the tourism
economy due to poor infrastructure, lack of aesthetic development, and weak promotional efforts.
Furthermore, the inability of community members—such as rickshaw pullers, vendors, hotel staff, and
residents to communicate effectively in English creates a critical barrier that restricts deeper tourist-local
interaction. Despite this evident communication gap, the formal education system has yet to respond with
contextually relevant language instruction or community-based language outreach.

The research also underscores the community’s readiness to learn and participate if suitable opportunities
and programs are made available. Participants expressed a strong willingness to engage in tourism-related
training and English language acquisition, both formally and informally. This presents a compelling case for
the development of a localized, tourism-oriented ELT (English Language Teaching) curriculum that
integrates communicative competence with practical skills related to local culture, history, and natural
heritage.

In conclusion, the findings demonstrate that the effective mobilization of local human and cultural resources
supported by context-sensitive education and language training—is essential for achieving sustainable,
inclusive, and community-driven development. Enhancing communication between tourists and locals can
foster meaningful exchanges of knowledge, tradition, and culture, thereby enriching both the visitor
experience and local livelihoods. The study recommends the incorporation of tourism-focused content
within school curricula and the establishment of lifelong learning opportunities that equip all community
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members—regardless of age or literacy level with relevant communicative and hospitality skills. Such
strategic educational interventions are not merely supplementary but foundational to realizing the full
potential of local tourism and ensuring long-term socio-economic transformation.

IMPLICATIONS OF THE STUDY

Based on the findings and conclusions of this study, several important implications emerge for policy,
education, and community development. Firstly, the research highlights the critical need to integrate local
knowledge, skills, and cultural practices into the formal education system through a resource-based and
tourism-oriented curriculum. Such integration would not only preserve indigenous knowledge but also
empower communities to participate meaningfully in the tourism economy. Secondly, the communication
gap between locals and tourists underscores the urgency of developing localized English language training
programs tailored to real-life tourism interactions. These programs should be inclusive, accessible, and
contextually relevant for both school-aged children and adult learners. Furthermore, the study implies that
effective mobilization of local resources supported by education and training can promote sustainable
tourism and reduce the outmigration of youth seeking foreign employment. Finally, the findings call for
coordinated efforts among educational institutions, local governments, and tourism stakeholders to ensure
that community members are both linguistically and culturally equipped to engage with and benefit from the
tourism sector, ultimately fostering inclusive local development.
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